Prairie View A&M University

Digital Commons @PVAMU
All Theses
5-1978

An Approach To Effective Library-Media Orientation Through
Learner-Based Instruction
Linda Jewel Russell
Prairie View A&M University

Follow this and additional works at: https://digitalcommons.pvamu.edu/pvamu-theses

Recommended Citation
Russell, L. J. (1978). An Approach To Effective Library-Media Orientation Through Learner-Based
Instruction. Retrieved from https://digitalcommons.pvamu.edu/pvamu-theses/982

This Thesis is brought to you for free and open access by Digital Commons @PVAMU. It has been accepted for
inclusion in All Theses by an authorized administrator of Digital Commons @PVAMU. For more information, please
contact hvkoshy@pvamu.edu.

AN APPROACH TO EFFECTIVE LIBRARY-MEDI /.\
ORIENTATION THROUGH LEARNER-BASED INSTRUCTION

LINDA JEWE L RUSSELL

-

PRAIRIE VIEW AGRICULTURAL AND MECHANICAL COLLEGE
Prairie View, Texas 77445

May 3

78

- ,------·-·--------·--····· - •-•··· , 19_____

Dt1in'1

Offiu

0 lADUATI Sc ttOOL

COMMITTEE ON GRADUATE STUDY:

for the Master', degree and hereby certify that the examination has been succe,sfully completed.

The thesis has been inspected by each of us and is approved.

.. ·-··-·····-- ·····-·- Chairman

P R A I R I E

V I E W A
THE

&

GRADUATE

M U N I V E R S I T Y
COLLEGE

AN APPROACH TO EFFECTIVE LIBRARY-MEDIA ORIENTATIOO
nlROUGH LEARNER-BASED INSTRUCTIOO

A THESIS
SUBMITTED TO THE GRADUATE FACULTY
in partial fulfillment of the requirements for the
degree of
MASTER OF SCIENCE

BY

LINDA JEWEL RUSSELL

Prairie View, Texas
1978

TABLE OF CONTENTS

. . . . . . . . . . . . . . . • • iii
• • . . . . . . . . . . . . . • • • • iv

LIST OF FIGURES.
LIST OF TABLES
Chapter

I.

• • • • • • • • • • • • • • •

2

Statement of the Problem • • • • • • • • •
Purpose of the Study • • • • • • • • • • •
Need and Significance of the Study • • • •
Design of the Investigation • • • • • • • •
Data Collection • • • • • • • • • • • • • •
Limitations • • • • • • • • • • • • • • • •
Controls • • • • • • • • • • • • • • • • •
• • • • •
Definitions of Terms

5
7
8
9

INTRODUCTION

. . .. . .

II.

13
14
15
17

REVIEW OF RELATED LITERATURE AND RESEARCH. 19
Related Literature • • • • • • • • • • • • 23
• • • 29
Related Research • • • • •

.....

III.

DESIGN AND DEVELOPMENT OF WE INSTRUMENT. • 37
Design of the Instrument • • • • • • • • • 38
Development of the Instrument • • • • • • • 39

IV.

DATA ANALYSIS AND PRESENTATION OF FINDINGS. 41
Presentation of Data • • • • • • • • • • • 42
Data Analysis • • • • • • • • • • • • • • • 44

V.

SUMMARY, CONCLUSIONS AND REC01MENDATICNS • • 60
Summary • • • • • • • • • • • • • • ~ • • •
Major Findings • • • • • • • • • • • • • •
Co n c lu sions • • • • • • • • • • • • • • • •
Recommendations • • • • • • • • • • • • • •

60
61
62
64

APPENDIX • • • • • • • • • • • • • • • • • • • • • • 66
REFERENCES. • • • • • • • • • • • • • • • • • • • • 72
BIBLIOGRAPHY •

• • • • • • • • • • • • • • • • • 77

iii
FIGURES

Figure 1

•

•

•

•

•

•

•

•

•

•

•

•

47

iv
TABLES

Table l
Table 2
Table 3
Table 4
Table 5
Table 6
Table 7

.

. . • • • • • • • • •
. . .
.
. . • . .
•
• . • • . •
•
•
• • . . •
. • • • . • • • • • •
•
. • . . • • . • • • • • •
. . • • • • . • • • • •
• • . . •
• • • . • • • .
•

•

•

48

•

.

50

•

•

52

•

•

53

•

•

54

•

•

56

•

•

57

Abstract
Public demands for quality and equality in the institution

of education has effected research and redesigning in
library-media orientation.

Options for optimum teaching

and learning of skills, aside from the traditional method,
have been researched.
been scientific.

Few of these research designs have

This experimental study, using eighth

grade learners, investigated the use of Instructional Packages
as one effective option.

Traditional Lecture Packages which

did not provide for individual differences were compared to
learner-based instruction in the design of Instructional
Packages.

(llotation Books, the instrument used to collect

the data, measured the achievement of learners both before
and after the study.

The traditional method of library- media

orientation proved most effective in this experimental study.
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An Approach to Effective Library-Media Orientation
Through Learner-Based Instruction

Since the founding of our nation the goal of public
school education in America has been to provide equal
opportunity of quality education to each individual in our
democratic society.

William

o.

Douglas once stated:

I f we are to receive ~ull service from

government, the universities must give us
trained men.

That means a constant

reorientation of university instruction and
research not for the mere purpose of increasing
technical proficiency but for the purpose of
keeping abreast with social and economic change ••••
Government is no better than its men.

(Edwards,

1955, P• 164).
Public school libraries have evolved to their present
day design in public school curriculum as Library-Media
Centers.

This evolution has been the outcome of analyses

and endeavors to find a panacea to America's social and
economic difficulties.

America experienced a knowledge

explosion and a technology revolution in the late forties,
many scientific achievements in the fifties, sociological
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changes in the sixties, and concern for inflation in the
seventies.

.

These changes have resulted in endless

revolutionizing research and innumerable experiments in the
teaching and learning methods used in public schools.

The

idealogy and process of the "whats", "whys" and "hows" of
achieving quality and equality effectively and efficiently
in the public schools of America have yet to be realized.
Pursuit of quality and equality in education has made
the institution of education the nation's biggest industry.
As in other social institutions like the government or
science or industry,contemporary consumers are demanding
that the social institution of public education provide
feedback into its system.

This quantifying data informs the

planners and producers of the quality and equality of its
products, its facilities, its personnel, and its services.
As in other social institutions the consumers are demanding
proof of excellence and performance of its products, the
students.

Consumers are holding educators within the

educational institution accountable for their actions,
services, teachers and products.
Accountability in average daily attendence, equipment,
budgets and other quantifying components of the educational
institution have been maintained in the past.

The contemporary

.
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stress on student performance and measurement of outcome of
the effectiveness of teaching and learning is new (Olsen,
1975).

Legislatures throughout the country have heeded the

demands of the consumer.

They have mandated legislative

requirements for assessing teacher performance (Hazard, 1975).
The consumer's cry for

11

Do more at all costs" has

evolved into two major questions:

( 1) "What really needs to

be done?" and (2) "Who can do it best and with the least
expense?" (Sension and Rabehl, 1974, p. 22).
One of the many products of the endless research and
innumerable experiments in a search for effective methods of
teaching and learning is the Instructional Package.
Instructional Packages have the contingency to answer such
ejaculations by consumers, legislatures and self-directed
students.
of modules.

The design of the Instructional Package consists
Instructional Packages establish goals and

behavorial objectives and assign priorities,as well as
analyze data relating to i ndividual achievement.
This innovative approach to teaching and learning
fulfills public demands for quality and equality in public
school education .

It answers the consumer's cry for

identifying what really needs to be done and who can do it
best and with the least expense.

Instructional Packages

realize mandates of legislative requirements for assessing
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t eacher performance.

They also provide self-directed students

with feedback of individual achievement apart from goals set
by the institution.

The Instructional Package included in

this r esearch will include learning experiences that facilitate
individualiz~d instruction in library-media orientation.
In s tructional Packages are one means of meeting public demands.
Another means of meeting public demands is for personnel
at all levels of the educational system to be innovative in
their search for effective and efficient means of providing
equal and quality education (Lessinger, 1970).

Instructional

Packages de signed by educators optimize teaching and learning
through feedback and by tailoring instruction to the individual
needs of the learner.
Media specialist are accountable for learning in the
Library-Media Center.

The design of learner-based

instruction in library-media orientation will provide
feedback for quantifying the effectiveness of instruction by
the media specialist.

Statement

2f

~

Problem

Trends, literature and experiences of personnel in the
field of public school libraries reflect growing concern for
effective library-media orientation to students.

Economics

6

and structure of the Library-Media Program within the
curriculum have molded past traditional practices which are
not designed to meet the individual needs of the learners.
Media specialist are seeking efficient and effective options
for providing optimum teaching and learning of library-media
skills for the individual.
This study explored the assumption that learner-based
instruction is one effective and efficient approach to the
teaching and learning of library-media skills.

Given this

assumption, this study focused on the following:
1. Will there be a significant difference between
student learning of factual information by use
of Instructional Packages than by use of
Lecture Packages?
2. Will there be a significant difference between
pretest and posttest comprehension grade scores
of students taught by the Instructional Package
approach and those taught by the Lecture
Package approach?
3. Will there be a significant difference between
the grade scores for the concepts of skills learned
and the ability to transfer those skills in actual
situations between those taught by the Instructional
Package approach and those taught by the Lecture
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Package approach?

Purpose of the Study

The researcher ascertained the feasibility of the
effectiveness of learner-based orientation to the LibraryMedia Center as opposed to traditional methods of librarymedia orientation.

Within the current structure of the Library-

Media Program and with existing personnel in the curriculum of
most public school Library-Media Programs, traditional methods
were found to be ineffective and inefficient.

Traditional

methods have "presented" instruction by lecture to inactive
groups using media as a resource without recognition of the
individual.

Traditional methods rarely recognized the

learner's physical, mental or visual abilities.

Also, previous

learning experiences or interests of the individual were not
given recognition.

The premise that learner-based orientation

using the modular design of Instructional Packages was more
effective as opposed to traditional Lecture Packages was
explored.

If the premise being investigated proved to be

markedly more effective, then the investigator planned to
complete several learning packages of skills in the various
phases of library-media orientation.
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Significance of the Study

Throughout the evolutionary life of the Library-Media
Center, many observations and research studies have been
made to determine the effectiveness of services, design
and personnel of the Library-Media Center .

Relatively few

studies have found any measurable results from studies of the
effectiveness of the teaching of library-media orientation.
If an effective method of teaching library-media skills can be
determined as a result of this study, then one alternative to
meeting public demands of quality and equality of teaching
and learning effectively can be determined.
Since the September 1, 197~ deadline for Texas
accountability-based school accreditation has already passed
the mandate or House Bill 1126 is now in effect.

This Bill

mandates that suitable and appropriate educational programs
and services should be tailored to meet the needs of the
students within that curriculum (Wightman, 1977).
This same House Bill 1126 required that a Learning
Resource Specialist should staff Library-Media Centers.
This move was in response to the recommendations of educators,
legislators and consumers.

Each had an interest in competency-

based instructional programs and contemporary trends in
curriculum development .

The media specialist as a result of

9

th is Bill will be more accountable for meeting the individual
needs of students.

Through the designing of programs to meet

individual needs and interests, media specialists can r e ali ze
the goa ls of House Bill 1126.
The value, effectiveness and efficiency of commerical
instructional resources for library-media orientation has
n o t been fully researched.

This study sought to provide

foundations for formulative ideas on the use of media
specialist design of Instructional Packages as one method
of achie ving effectiveness in the teaching and learning of
library-media skills.
In addition, this study provided data for future research
in the field of learner-based library-media instruction.
From this research design, data was provided to make
q uantitative and qualitative decisions as to the quality and
e quality of instruction.

It will, hopefully, lead to

information which provides a basis for accountability of
learning and teaching in the Library-Media Center.

Design of the Investigation

This research study was designed to investigate the
most effective method of teaching and learning of librarymedia skills.

More specifically, the study was designed to
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explore the assumption that more innovative approaches were
more effective than the traditional approaches to librarymedia orientation.

The study systematically presented the

procedures for determining the relationship between two
approaches to library-media orientation.
encompassed the following topics:

The design

Type of Study, sample

Selection, Field Study and Procedures.
~

2f

Study

In this design one method of instruction was varied in
order to determine the effect(s) of the variation on the
teaching and learning of library-media skills.

The

methodology of research used was experimental.

The

experimental design allowed the researcher to use an
independent variable which was the teaching method and a
dependent variable which was academic achievement.
The study was accomplished using available samples
which comprised the two groups used in the experimental study.
In this way, chance was not permitted to determine "selfselection" of the type of treatment subjects received.

This

helped to insure equalization between the subjects receiving
the treatment and the subjects in the control group.

The

use of control and experimental groups gave the researcher
control of the former group and manipulative ability with
the experimental group.

11

Thus, in using this design, the researcher proceeded to
initiate the study previously described.
Sample Selection
The researcher planned the procedure for selecting the
subjects to which this experimental design was applied.
The population chosen for the experiment was the eighth
grade classes at Stovall Middle School in the Aldine
Independent School District.

The researcher used this

available population from which to take a sample for the
study.

Two eighth grade literature classes were selected

for the study.

Fifty-four participants comprised the

samples used in the study.

The number of subjects selected

as participants was large enough to allow for participants
who were absent on subsequent days of the study.
Field Study
For the Field Study, which was designed to test the
readability, useability and validity of the instrument
the researcher designed, a small sample was used.

From

the eighth grade population at Stovall Middle School
twelve students were selected to field test the instrument.
This small sample was not a part of the available sample .
used in the actual study.

By adding to the statistical

knowledge of the instrument external validity was established.
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This Field study confirmed the fact that the readability
and useability of the instrument needed redesigning.

After

subsequent corrections of the flaws indicated by the first
Field study, a second Field Study was made to further test
the revised instrument using another available sample.

N~ne

of the participants in the second Field Study were used in

the final study.
Procedure
The researcher administered the Field Study using the
Instructional Package, Quotation Books.

Then the revised

version of the instrument was administered to another group
by the same researcher.
In the actual study the researcher used the revised
instrument with the experimental group and used the lecture
method with the control group.

Preface remarks were given

both the control group and the experimental group concerning
the purpose and procedures of the study.

The pretest was

administered, followed by the presentation of the subject
matter and then followed by the posttest.
For the 29 students in the lecture group the treatment
included (1) a review of concepts presented on the previous
day, (2) a discussion of anticipated difficulties and (3)
the lecture itself with transparencies produced by the
researcher.
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For the 29 students in the Instructional Package group,
the treatment included no further explanations beyond the
preface remarks.

The Instructional Package guided the

experimental group through the study.
Information persented in both teaching methods followed
the same general outline for concepts to be learned.

The data

was collected at the end of both presentations for analysis.
Data Collection
The data compiled for this study came from the following
sources:

(1) Pretest of the Instructional Package
(2) Pretest of the Lecture Package
(3) Posttest of the Instructional Package

(4) Posttest of the Lecture Package

The test scores resulting from these sources were used
as a basis for the masurement of the effectiveness (or lack
of it) of teaching library-media skills using the Instructional
Package approach as compared to the Lecture Package approach.
Prior to the actual Field Study the researcher obtained the
permission of the following persons to administer the study:
The Assistant Superintendent of the Aldine School District
The Superintendent of curriculum in the AISD
The Principal of Stovall Middle School in the AISD
The Vice-Principal of curriculum of Stovall Middle School
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The teacher of the available sample
The participants in the available sample from
the population of eighth grade students at Stovall.
Data collection also included a review of research and
related literature concerning the problem of effective
library-media orientation.

In this phase of the data

collection the comparison of the traditional approach of
lecture to other innovative approaches was of special interest
to the researcher.

In addition, indexes to print and nonprint

sources were used to locate material.

Limitations
A major limitation in this study was that little past
history of research in the field of individualized librarymedia orientation could be found.

In addition, little past

history in the field of the accountability of media-specialist
could be found.

Both of these scarcities of available

literature and research were factors that limited this
experimental study.
This study did not attempt to define, delineate, diagnose
or discuss the constructional design of the Library-Media
Center or Instructional Packages.

Neither did it attempt to

discuss the pros or cons of either the Library-Media Center
or the Instructional Package.

This study merely investigated
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the use of Instructional Packages in library-media orientation. ·
Learner behavior limited the study

because different

individuals learn at different rates of comprehension.
Intervening, irrevelant materials, actions and environmental
'noise" produced additional limitations by producing distractions
from the revelant materials.

An example of such distractions

included misbehavior of participants, entrance and exiting of
persons from the area surrounding the testing and treatment
a~ea, interruptions from the public address system and other
minor distractions.
There were other limitations to the study.

The schedule

for gathering data was limited to a specific time span.
age of the participants and their exposure

to

of learning provided further limitations.

In addition,

The

various methods

maturity in thought processes and comprehension added to the
list of limitations.

Controls

The same researcher who administered the Field Study also
administered the Instructional Package design to the experimental
group and the Lecture Package design to the control group.
Identical procedures were used in administering the experiment.
Between March 28 and March 30, 1978, each group was
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allowed an equal amount of time for the experiment.

This

time included identifying the presence or absence of students
I

participating in the study.

It also included identifying

and distribution of materials, explanations, administration
of the treatment and the collection of materials.
Identical sequence of presentation and administration
was used for both the experimental group and the control group.
This sequence included the design of the pretest and posttest,
the contents of the material presented to the two groups as
well as the design of the remarks and explanations.

The verbal

presentation of the Lecture Package followed closely the
outline of information presented in the Instructional Package.
A total of 54 participants were used in the study.
Following initial instructions the experimental group of 25
participants received no further instruction from the researcher.
With the control group which consisted of 29 students,
traditional lecture procedures were followed.

The same

quotation books in titles and quantity were provided both the
experimental group and the control group.
Pretes1swere collected from both groups as individuals
completed their design.

Posttes1swere collected at the end

of the final session from both the control group and the
experimental group.
This experimental control was designed to prevent any
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extraneous, independent variables from appearing.

Only one

independent variable was able to react with the dependent
variable.

The use of the same agent to administer both

methods of teaching to each group was another means of
controlling the variable of "master teacher" versus "poor
teacher."

Definitions 2[ Terms

Accountability - The effective and efficient teaching and
learning of library-media skills.
Effective - Measurable abilities and skills of output as
determined by pretest and posttest scores.
Instructional Package - Modular design which may be adapted
to individualized levels of learning, needs, abilities,
interests and previous learning.
Lecture - Oral presentation of instruction using media as a
resource for illustrations.
Lecture Package - Operational terminology which refers to
information to be "presented" in orientation.
Library-Media Center - Staff, facilities and materials which
include various forms of media both print and nonprint
which serve as a resource to the curriculum of public
schools.
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Library-Media Instruction - Instructing learners in detail
concerning specific sources which can be found in the
Library-Media Center as well as services and facilities
which are available.
Library-Media Orientation - The process of familiarizing
learners with facilities, services, personnel and
materials as well as teaching operational knowledge
and skills in the use of mediums of communication.
Library-Media Skills - Ability to use card catalog, reference
materials, audio-visual materials, vertical file,
periodicals, instructional packages and other generic
information as a resource to learning.
Media - Various forms of print and nonprint materials which
include books, pamphlets, films, discs, tapes and any
other medium of communication.
Public School Curriculum - Design of Library-Media Programs
in public education at all levels including elementary,
secondary and higher institutions of education.
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Chapter II
Review of Related Literature and Research

Review of the literature concerning the effective
teaching of library-media orientation was divided into
two parts:

(1) Review of Related Literature and (2) Review

of Related Research.

The Review of Related Literature

provided qualifying information concerning theory and
observations in the field of library-media orientation and
library orientation.

The Review of Research yielded

quantitative information concerning the study and research
methods used in the study.
Th e Review of Related Literature and Review of Related
Research concerned itself with theories and observations
i n both concepts of terminology,
media center".

1 ibrary" and "library-
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It was necessary to understand the homogenity

of library orientation and library-media orientation if the
Review of Lit e rature and the Review of Related Research was
to be operative.
Historical Evolution
Th e e volution of school libraries to the present design
in public school curriculum, personnel, services and materials
has been the outcome of analyses and attempts to find a
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panacea to America's social and economic problems.

According

to Evelyn Steel Little (1936) these changes are due to two
reasons:
Two major problems are almost always emphasized:
the first, the necessity of finding profitable
uses for leisure time, second, the importance
of providing the man in the street with the
information which he needs for an intelligent
understanding of public affairs (p. 3).
The Elementary School Library Standards in 1925, the
Standards for School Libraries in 1960, and the Standards
for School Media Programs in 1969 heralded changes.
These changes which shaped the evolutionary design of the
present day Library-Media Center reflected social and economic
tre nds in American life.

These changes were consequential to

educating learners in public schools for future life as
citizens in our democratic society.
Following World War I the Elementary School Library
Standards reflected social changes and educational trends
in American life during the first quarter of the Twentieth
Century.

It encompassed new directions to providing means

of obtaining information beyond the confines of the

textbook.

Training was needed to retrieve such information.

As far back as 1879, research showed that ' literature
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on the subject was exuberant, and librarians recognized the
need for training.

But little literature on the subject's

investigation could be found (Little, 1936).
According to A. R. Brooks (1932) the important role
of the library in giving orientation was not a question of
its necessity.

It was a question of finding the most

effective way of presenting orientation.
Following World War II public concern for social and
economic difficulties was again reflected in school libraries.
There was a demand for improved programs and personnel to
meet the needs of the changing role of the library in public
school curriculum.

The Standards for School Libraries

promoted the subsequent changing role of school libraries.
The Texas School Library Committee (1947) investigated
practices of library orientation and recommended less formal
and more functional instructional design for effectiveness.
The discoveries and research which resulted from World
War II effected mass printing procedures, a knowledge explosion
and a technological revolution.

During the fifties these

changes were incorporated into the design of the library {Finn,
Perrin, & Campion, 1960).

Post-Sputnik emphasis on quality

learning fostered federal funding of libraries.

In addition,

audio-visuals were made a part of the library's resources in
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an effort to educate learners as future citizens of our
nation.
The Standards for School Library Programs reflected
changes in society as well as the curriculum.

These changes

were reflected in the role of the library in the sixties to
the extent of its name changing in some instances to
Instructional Materials Center.

The National Defense

Education Act of 1958 strengthened the material collection
of the library and it became the "nerve center" of the
curriculum (Mesedahl, 1965).

The Elementary and Secondary

Act of 1965 allocated vast sums of money and other resources
for research and improvement of materials and facilities.
This effort to provide equal and quality education was seen
in the resulting concept of the changing role of the library.
Educational technology became the means of achieving
education.

The names for the library or Instructional

Materials Center increased to include Media Resource Center,
Educational Resource Center, Learning Resource Center, Media
Center and Library-Media Center.

The idealogy of each term

contains combined concepts of innovative roles of the library
(Curriculum Report, 1975).
The Standards for School Media Programs heralded coming
changes to meet the needs of the society of the seventies.
The new role required media specialist and/or specially
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trained librarians to effectively and efficiently aid in
providing quality and equal teaching and learning.
This is the junction in the evolution of the library
at which educators find themselves today.

The question of

the development of effective use of Library-Media Centers
through orientation is a necessity in our technological
world where knowledge abounds in all forms of media.
Review of Related Literature
The review of literature and research must begin by
establishing the framework of terminology with which this
study will concern itself.

To some educators in the field

of library science there is a fine line of difference
between library orientation and library instruction; to
others there is an enormous difference.
To some educators in the field of library science,
library-media orientation encompasses all things concerning
the teaching and learning of library skills.

These skills

include using the facilities as well as the materials in
the library, no matter how general or how specific that
teaching.

It encompasses not only teaching the use of the

card catalog, but also, how to use specific reference tools
like a book of quotations.
To other educators in the field of library science
library-media orientation refers only to specific teaching
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and learning in detail of some area or tool or aspect of the
materials collection.

To these educators library-media

orientation does not refer to general introductions to the
facilities , services and materials in the Library -Media
Center (Stoffle, 1973).
J. P . Hills (1974) recognized that "Until rairly recently
library instruction has meant giving the student a quick
introduction to the library and perhaps a 'herded tour',
out little else" (p. ~57).

But, he acknowledges, there i s

a changing trend to more indepth instruction.
For the purposes of this study library-media orientation
will refer to the instruction in the use of the Library-Media
Center.

Library-meaia orientation ~ill refer to the pro~ess

of making the users aware of th e facilities, services and

materials.

In addition, i t will r e f er to the d evelopment

of skills to use the facilities, services and materials .
A review of related literature concerning library-media

orientation produced abundant literature o n theories, observations , descriptions , checklists and experiences with librarymedia orientation.

Frank Kuo (1973) found that much literature

had been published on the procedures and designs for
orientation to the library.

He also found that relatively

few actual studies had been made of the most effective
means of achieving the most effective techniques for library
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orientation.
Marvin Wiggins (1972) recognized that in this vast
amount of ideas there was small proof of the effectiveness
of the techniques described in the literature.

Rossoff (1961)

stated that among the abundance of literature on library-media
orientation no general agreement could be found on the most
effective method of orientation.

The effective methods of

orientation were studied by Perkins {1965).

He was concerned

with the wealth of untapped information which was available
in libraries.

He believed that effectively trained learners

could more effectively use the library's resources .
General concensus of the literature surveyed was that
traditional methods of library-media orientation were
ineffective.

A general ~greement was that this

ineffectiveness should be corrected by some means of innovative
teaching of library-media skills in orientation.

Prosonto

(1970) believed the librarian to be the most effective
translator of library-media orientation.

Theory projected

by Taylor (1968) was that any type of medium used for
orientation would be effective.
Some authors favored formal approaches to library-media
orientation and others functional approaches.

The formal

approach presents orientation only as it relates to the tools,
facilities and materials being presented.

The functional
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approach relates orientation to other areas of study in
the curriculum.

Stoffle (1973) recognized the use of both

approaches and found each approach to have effective elements.
No recognizable literature could be found on the pros or/and
cons of either the functional or the formal approach.
One author, Charlotte Swarthout (1961), believed a
functional approach through content based upon the needs and
interest of the student was best.

Another author, John

Shelton (1975), theorized that the effectiveness of librarymedia orientation was hampered by librarians.

He believed

librarians resisted functional instruction which was the most
effective.

As the need arose, he believed, orientation was

taught formally or taught as though it was an "add-on" unit
to the English curriculum.

He further believed that since

there was no relation of the subject matter to the needs or
interests of the learner, the formal approach was not the
most effective method of library orientation.
Another approach to solving ineffectiveness was used by
Olevnik (1976) in his design of library-media instruction. He
favored both functional and formal approaches to orientation
combined.

In this way learners participated in learning

skills and concepts taught by traditional techniques.
Consequently, learners learned more effectively through
active involvement in the teaching method which was used.
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Observations by Perkins (1965) were that library
instruction could be effectively presented and yet found to
be ineffective.

This ineffectiveness of well-designed library-

media orientation could be due to several deficiencies.
Perkins points out four of such deficiencies as (1)
improperly trained personnel, (2) unconcern of instructor

of orientation , (3) overcrowding of the group instructed
and (4) unconcerned students.
Barbara Foster (1974) recognized these deficiencies and
tried innovative means to catch student's interest and provide
effective instruction at the same time.

She used a

functional approach by relating the orientation to a
subject in which the students had a need and interest.
If the individual is to function independently and
find materials easily, Joseph Sanacore (1974) suggests
that innovations for effective orientation are necessary.
He states that through c ritical inquiry, students learn
skills necessary to use the Library-Media Center effectively.
O' Connor (1976) also observed the need for skills in library
usage in the fact that many students needing information do
not have the knowledge and skills necessary to f un ction
independently.

He recognizes the ineffectiveness of

traditional methods of library-media orientation.
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In "School Librarians:

Are We for Real?" Carolyn

Leopold (1971) made the following observation concerning
the effectiveness of orient a ti on:
The librarian has just enough time with the
youngster to show him the relevant reference
sources and source books so that he can produce
a generous piece of plagiarism.
The Dewey Decimal System is taught in a
vacuum.

Occasionally librarians do a show and

tell on subject indexing and the reference
collection.

We teach the AB C's of the card

catalog and together that is really our total
program of education in the use of libraries,
until seniors are assigned term papers
and librarians do 11th hour rescue work (p. 1425).
Leopold further does not think librarians have an
effective design for teaching library-media orientation.
She comments that the librarian is a teacher of library•
media orientation as well as a teacher of critical inquiry.
Harold Davis (1971) agrees with this approach.

With

traditional approaches the ineffectiveness leads to learner
frustration in that they were improperly trained to use the
library.

Kenneth Taylor (1968) is another who believes
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critical inquiry produces the most effective method of
orientation.
A varied approach to effective library-media orientation
was published in the Educational Innovator's Guide {1974).
A checklist was used as an aid in providing effective
library-media orientation .
Thus, a review of literature showed that there was
widespread recognition of the need for effective teaching
and learning of library-media skills.

The literature

surveyed showed no general agreement on the most effective
solution{s) to the problem.

No empirical evidence as to

the effectiveness of methods published was available.
Review of Related Research
A review of r elated research concerning the teaching

of library-media orientation and its effectiveness revealed
little actual research.

Far more has been written on the

"how to" create a Library-Media Center than on the "why" of
the study of its effective usage.

The majority of the

literature surveyed was related to research in the area of the
design, role and impact of the Library-Media Center on the
curriculum, st udents and teachers.

Related research produced

more literature of research concerning "what" was included
in the design of library-media instruction than on "how" it
was to be most effectively accomplished.
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The lack of studies and research was recognized by
William Welch (1969) when he stated that empirical research
were few in number .

Paul Janaske (1975) found that one cause

of this lack of research in effective instruction was a
problem of comparison.

This comparative problem was due in

part to the extremely small amounts of federal money which had
been allocated for this field of study .

Other fields of study

in the curriculum had received much federal assistance for
study and research seeking more effective methods of teaching
and learning.

The field of library science had received by

comparison small amounts of federal funding for research.
Gail Schlachter (1974) theorized the lack of research.
She believed the lack was due to the fact that librarians
were not encouraged by g ra duate schools in the past to
research problems in their own discipline.

She also

attributes this lack to the fact that the doctorate in
library science was not generally accepted until the 1950's.
Schlachter further states that:
Since 1960, there has been an enormously
accelerated output of library science
dissertations.

There has not been, however,

a corresponding increase in the bibliographic
control of this research.

It is ironic that

librarianship--a field which places such a
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great emphasis on information storage and
retrieval--should have incomplete access to
the scholarly literature of its own field;
there is no one central location that a
researcher can secure complete and accurate
information on several studies that relate
to library science (p. 109).
Schlachter, also, comments that no complete record
of research can be located in any single bibliographic tool.
She theorizes that even when all bibliographic tools have
been studied and researched, the researcher is not likely
to have discovered all or a majority of the investigations
published in the field of library science.
Abundant literature could be found in books and journals
on the use of various methods of library instruction, but as
Perkins (1965) observed, few follow-up studies could be found.
Instead of scientific research, authors of material concerning
orientation used such descriptive terms as "excellent results"
or "much improvement noted" to qualify their statements of
effectiveness.

Thus, no scientific research or studies suggested

effective means of achieving effective library-media orientation.
In a survey of an article by John Fetros (1973) possible
theories for the lack of research in the field of library
science were projected.

One reason projected was related to
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the failure of professional librarians to stress research
in the field of library science.

As professionals,

librarians gave more emphasis to the administration of
libraries than to scholarship and its advancement.

Fetros

further comments that the published research, though small
in quantity, was of great value to others desiring to
provide more effective programs in the area of library science.
Trevor Dupey (1968) acknowledged that the published
literature tended to be more narrative than interpretive.
Ronald Hagler (1971) asserted that the facts for research
were at hand and only needed to be collected and reported.
An unusual approach to viewing the lack of investigation
was viewed by Kenneth Taylor (1972) in which he commented
that media specialist had looked at media and had not looked
beyond it for answers to their problems.

He concluded that

research had, as a result of this fact, been fruitless.

For

Barbara Foster (1974) observations included the fact that
there was an unexplored frontier awaiting any adventurous
media specialist desiring to explore it.
In an article by Shirley Aaron which surveyed research
in the field of librarianship from 1967-1971, no topic on
library orientation was included.

A study of literature in

the field of library science by Paul Janaske (1975) found
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identical results.

Herbert Goldhor {1972) found that

••• there is a larger amount of published and
unpublished service studies or applied research
which are useful, interesting, and valuable for
practical purposes, but which involve no
hypothesis or generalization {p. 31}.
A final article reviewed in this survey of related
research was that written by Carla Stoffle.

Stoffle (1973)

made this significant comment:
No inventory of orientation or instruction is
complete until the thorny issue of evaluation
has been handled.

Many librarians are at a loss

when evaluation is discussed because most
instructional programs are not based on
tangible or concrete objectives.

Quantitative

measures of the success or failures or
particular methods of instruction have not been
generally developed and informal evaluation
based on student and faculty comments as well
as staff observations are the most common
techniques currently used.

Ultimately,

however, librarians agree that some more
"scientific" or valid evaluation techniques
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must be developed for library instruction
to become an established part of public
service programs (p. 133) .
The following is an account of the sparse research
in the field of library-media orientation which was
surveyed.

James Kirk (1971) studied the effectiveness of

librar y instruction techniques by having stu dents to take
active part in the instructional process.

He used two

groups which were pretested and instructed by the traditional
method of instruction and by a innovative method of
instruction.

First year results showed no radical differences

du e to recognized factors which Kirk identified as having
effe cts on the experiment.

However, the next year great

gains in the effectiveness of the innovative approach was
noted after the recognized factors were corrected .
Anoth e r r esearcher who was dissatisfied with traditional
approaches to library-media orientation, Marvin Wiggins (1972) ,
desi gned several innovative instructional packages which were
each diffe rently designed.

He found this to be a very

effective approach to teaching and learning library-media
skills.

He concluded that scientific production of programs

for orientation which could be s tatistically measured
would be useful to other researchers seeking effective
meth ods of t e aching library-media orientation.
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Frank Kuo (1973) compared several innovative
approaches to the traditional method of library instruction.
Each group, aside from the traditional group, showed gains
in knowledge of skills learned.

A viedo-taped method by

Barbara Foster (1974) proved to be superior to commerical
products for teaching skills.

She suggested that many

avenues to library orientation were unexplored.

Peter

Olevnik (1976) used a modular program which proved to be
effective in library instruction.

This program included

a guided tour of the library by tape, a slide-sound
presentation of facilities, materials and services as
well as workbook exercises.

Pretest and posttest scores

were used to make final conclusions.

This innovative

method was found to be more effective than the traditional
approach previously used for orientation.
Joseph Sanacore (1974) used a process method to
orientate individuals.

In this method contracts were

structured to fit the needs of individual students; this
method proved to be an effective means of orientation.
Elizabeth Browning (1975) found that simulation games
provided an unexplored avenue to effective orientation.
An~ther experimenter in effective orientation techniques
was Joseph O'Connor (1976) who also found .simulation
approaches to library-media orientation effective.
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In summary of the related literature and related
research in the field of library-media orientation,the
following will be noted.

The amount of useable resea~ch

in the field of library-media orientation lacks scientific
analysis of the results.

The abundance of literature is more

concerned with qualitative results than quantitative results.
The field of study and research in the area of library-media
orientation is currently being discovered due to the recent
maturity of the field of library science as a recognized
profession.

The most effective techniques surveyed were

those using innovative approaches to the teaching and
learning of library-media orientation .
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Chapter III
Design and Development of the Instrument

The researcher's design and development of the instrument
which was used in this experimental study was thr eefold.
First the r esearch er designed an instrument which collected
data n eeded for th e scientific evaluation of the study .

A

review of the related lite rature and relat e d research in the
field of library-media orientation v e rified the lack of
scientific instruments and invest igations in the fie ld of
library-media ori e ntation.

Thus, the primary reason for the

de ve lopment of the instrument was to provide quantitative data
using the techniques of experimental research.
In addition, the purpose of this research design was a
functional one .

The instrument was designed and d e v e lope d as

a f uncti onal a pproach to teaching and learning library- media
or i entati on .

Through the design of the instrument the learne r

would develop skills and concepts needed to use a quotation
book effectively.

As a result of this study the learner would

benefit f r om exposure to the instrument.

Many eighth g rade

st udents at Stovall Middle School need effective skills in
using q uotation books.

A joint project of the history department

and the Eng li s h department require d a biographical research
paper as a r equir eme nt of the courses in history and Engl ish.
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Quotation books provided one source of biographical data
needed for such expositions .

The researcher's design of

the instrument was to effectively teach basic skills and
concepts needed to retrieve such information from books of
quot at ions.
Finally, the researcher's thir d basis for using the
quotation book for the instrument's design was an effort to
present material which was unfamiliar to participants .

The

researcher believed the design of a quotation book for the
instrument's design would provide such material.
Design of the Instrument
In the designing and development of the instrument,
Quotation Books, the researcher was mindful of the threefold
purposes above-stated.

The instrument's format was of a

modular design (see Appendix F).

This format was one which

allowed self-pacing of the learners using the instrument.
The contents of the Instructional Package, Quotation
Books, was introduced by a learning experience which presented
an overview of the concept and skills to be learned in each
of the Learning Tasks .

Four Learning Tasks which followed the

learning experience had the following structural design:
1. Behavorial objectives were stated.
2. The text was written in concise e -xposi tion.
3. The concept of each text was illustrated.
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4. Following the initial exposition, the concept was
reinfor~ed by examples which the learner was actively
requir~u to tulrill before proceeding to the next task .
Tn~ last structural design, reinforcement of the con~ept
which was presented, provided the learner with an unaerstanding
of the concept presented.

In this way the learners were able

to identify strengths and weaknesses of knowledge and skills
learned as a result of exposure to the Instructional Package,
Quotation Books.
Development of the Instrument
The contents of the Instructional Package included a
pretest and a posttest.

The pretest and posttest were

designed to measure knowledge prior to the exposure of the
groups to the Instructional Package and to measure knowledge
resulting from the exposure to the instrument .

Activities

on the pretest and posttest were paralleled to permit comparsion
of the measurement of learning which resulted.
The pretest included Learning Tasks A, B, C, D, E, and F.
Learning Activity A assessed entering knowledge of alphabetical
order.

Learning Activity B assessed the entering knowledge of

the structure of the index of a quotation book.

Learning

Activity C assessed entering knowledge of key words .

In

Learning Activity D and Learning Activity E general knowledge
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of the structure of the index of a quotation book was measured
before the learners were exposed to the contents of the
instrument.

In Learning Activity F, concepts of the ability

to locate specific quotations in a book of quotations were
measured.
In the posttest Learning Activities I, II, III, IV,

v,

VI

and VII paralleled Learning Activities A, B, C, D, E and F of
the pretest.

Learning Activity I measured resulting knowledge

as a result of exposure to the Instructional Package.
Learning Activity II-V also measured resulting knowledge.
Learning Activities VI and Learning Activities VII measured
resulting knowledge and skills of the learner to locate specific
quotations as a result of exposure to the instrument.
Zerox copies were made of the original document and
packaged in instructional packages which included the pretest
in the front of the Instructional Package and the posttest in
the back of the Instructional Package.
To provide validation of the instrument a Field Study
was conducted to establish the reliability, useability and
readability of the instrument.

A description of the Field

Study was described in Chapter I.
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Chapter IV
Data Analysis and Presentation of the Findings

The problem of this study focused on the fact that the
design of public school Library-Media Programs provided
ineffective options for optimum learning of library-media
skills.

The purpose of this study was to focus on one

option, Instructional Packages, as a means of providing
optimum learning of library-media skills as opposed to the
traditional method of instruction, Lecture Packages.

The

premise investigated was that learner-based orientation,
using the modular design of instruction, was more effective
as opposed to traditional methods of lecture.
If the premise was accepted this study would be able to
make a scientific contribution to the future of research
studies which will be made in the field of library-media
orientation.
Identifiable limitations to the study included the lack
of previous scientific studies in the area of orientation and
the fact that the concept of Library-Media Centers was new
as an integral part of public school curriculum.

The varying

levels of ability to comprehend concepts by individuals as
well as their exposure to the design of Instructional Packages
was another limitation.

In addition, the lack of scientifically
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tested instruments in the area of library-media orientation
on the level of middle school aged populations provided a
major limitation .
The general procedure described in the previous chapters
included the following steps:

(1) development of an

Instructional Package in the modular design as an instrument
which included a pretest and a posttest, ( 2) a review of
r e lated literature and research , (3) a field study of the
instrument designed by the researcher, (4) selection of an
available sample from the eighth grade population at Stovall
Middle School and (5) administration of the experiment by the
researcher to the available sample consisting of a control
group and an experimental group.
Presentation of Data
The design of this chapter was to present and analyze
data collected in the previous explanation of procedures
which were used in this study.

Specifically , the design of

this chapter was to present and to analyze the findings as
they related to each of the research questions presented in
Chapter I.
Pretest scores of the 54 students participating in the
experiment were included in the appendix of this study.
These scores were put into statistical form in Appendix A and B
included assessment of Learning Activities A, B,

c,

D, E and F.
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These Learning Activities whose assessment was statistically
calculated represented students' entering knowledge of the
various concepts which were to be presented in the experiment.
The concepts to be learned in the presentation of skills were
needed to effectively use a quotation book.
Learning Activity A assessed the entering knowledge of
alphabetical order.

Learning Activity B assessed the entering

knowledge or the structure_ of the index of a quot at ion book.
Learning Activity C assessed entering knowledge of key words.
In Learning Activities D and E general knowledge of the
structure of a quotation book was measured, and in Learning
Activity F the ability~ locate specific quotations in a book
of quotations was measured.
Following the pretest, using a lecture with the aid of
transparencies, the control group was presented the concepts
to be learned.
discussed.

The concepts presented were explained and

In the experimental group, following the pretest,

there was no further verbal explanations of concepts.

The

design of the instrument which the experimental group used
guided them through the treatment and the subsequent
posttest.
Three consecutive 55 minute class periods were the days
included in the time required for the entire experiment.

The

researcher tested and administered both teaching methods to the
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control group and to the experimental group.
At the conclusion of the presentations to the control
group and to the experimental group, the posttest was administered
to the 50 remaining students participating in the experiment.
Two students in each of the groups, a total of four, did not
complete the experiment because of their absence from school
on subsequent days of the experiment.
The posttest scores of the 50 participants presented in
Appendix C and Appendix D showed the scores for the two groups
after the two teaching methods were used to present librarymedia orientation in the use of quotation books.

Posttest

Learning Activities I, II, III, IV, VI and VII corresponded
to the pretest Learning Activities A, B,

c,

D, E and F.

The results of the posttest Learning Activity assessment
which measured concepts learned as a result of exposure to the
two different teaching methods were reported in Appendix E.
Statistics which were used to compare the pretest and posttest
scores of the control group and the experimental group were
computed and compiled in Appendix E.
Data Analysis
The scores of each group tested were computed {1} by
variability, (2) means, (3} median, (4) semi-interquartile
range, (5) graphic presentation, (6) standard deviation and
(7) by t test computations.

Data analysis of the statistics
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which result e d from the study were compiled to reflect the
resulting data as it concerned the research questions
stated in Chapter I:
Research Question One
Will there be a significant difference between
student learning of factual knowledge by use

of Instructional Packages than by use of
traditional methods?
Research Question Two
Will there be a significant difference between
pretest and posttest comprehension scores of
students taught by the Instructional Package
approach and those taught by the Traditional
Package approach?
Research Question Three
Will there be a significant difference between
the grade scores for concepts of skills learned
and the ability to transfer that knowledge in
actual situations between those taught by the
Instructional Package approach and those
taught by the Traditional Package approach?
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Research Question One
Will there be a significant difference between
student learning of factual knowledge by use of
Instructional Packages than by use of Traditional
Packages?
To answer Research Question One, the following analysis
of data was calculated using data in Appendix A, Appendix B,
Appendix C and Appendix D.

Line graphs of the pretest and

posttest results from both the experimental and control groups
were compared in Figure I.

A frequency polygon presented

score comparisons of the experimental group, taught by the
Instructional Package approach, and the control group, taught
by the Lecture Package approach.
The Thin Line Graph represented the Lecture Package
pretest, the Bold Line Graph represented the Instructional
Package pretest, the Dotted Line Graph represented the
Lecture Package posttest and the Broken Line Graph represented
the Instructional Package posttest.
Pretest
The Thin Line Graph representing the Lecture Package
pretest showed a normal unimodal distribution for the control
group.

Approximately one student made a score of 80 or above.

Approximately three scored 30 or less.
made by the control group of 70-79.

There were no scores

For the Instructional
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Package pretest, the Bold Line Graph showed a bimodally
peaked and n egatively skewed distribution for the distribution.
Approximately two students scored 30 or less.

But, in contrast

to the pretest scores of the control group , 8 students made a
score of 70- 79 .
Since the scores for one group were skewed, computation

of the median scores gave the best idea of central tendency
of pretest scores for both the control group and the experimental
group.

Table 1 showed the comparison of the scores.

The

median score for the control group was 38 and for the experimental
group the median score was 60.

This was a difference in the

median scores of 22 score points between the two groups .
The standard deviation of the control group on the pretest
was 16 points and the standard deviation for the experimental
group was 13 points .

These scores are reflected in Table 1.

The mean scores, used to calculate the standard deviation,
are seen in Table l; the mean score for the control group was
48 points and for the experimental group it was 65 points.

This reflected a difference in mean scores ofl7 points.
TABLE 1
VARIABLE MEDIAN, MEAN AND STANDARD DEVIATirn FOR TWO GROUPS

Group
Pretest
Control Group
ExEerimental GrouE

Number

25
29

Median

Mean

38.3
60.0

48
65

SD

16.2
13.3
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These statistics showed that th e experimental g roup
displayed a g reater range of ability and the control group
displayed a great e r range of variability.

In addition, th e

control group scored lower by 22 points before th e tr eatment
was administered.
Posttes t
On the posttest scores the Dotted Line Graph which

represented the posttest for the Lecture Package was nega tive ly
skewed .

It s howed that approximately 13 students made a score

of 80 or above and approximately one scored 50 or less.

For

th e experimental group, the posttest scores represente d by th e
Broken Line Graph showed th e distribution was bimodally peaked
and negatively skewed.

For the experimental g roup approximately

17 s tudent s made a score of 80 or above and approximately two
made a score of 50 or less (see Figure 1).
Since scores for both groups were skewed, the median
measured the central tendency for the two groups as r eflected
i n Table 2.

The median score for the control group on the

posttest wa s 72; the median score for the experimental group
on the pos ttest was 71 .

The difference on the posttest scores

showed a slight variation of central tendency for the two
group s of on e point .

so
TABLE 2
VARIABLE MEDIAN, MEAN AND STANDARD DEVIATICN FOR TWO GROUPS

Gr oup

Number

Posttest
Contr ol Group
Experimental Group

Median

Mean

SD

71.S
70.S

79
81

13.3
17.1

23
27

Th e standard deviation for the two groups showed gains
for the control group.

The standard deviation of the control

group on the posttest was 13 points while the standard
deviation for the experimental group was 17 points.

The mean

score used to calculate the standard deviation also showed a
gain for the control group.

The mean scores of the control

group was 79 and for the experimental group it was 81 .

This

r e prese nt ed a difference in mean scores of two points.

Thus ,

a g ain in mean score relationship for the control group on
the posttest comparison was 31 points when compared with the
pretest .

A ga in in mean score relationship for the experimental

g roup on the posttest comparison was 16 points .

The median

score gain for the two groups on pretest/posttest comparison
scores was a gain of 34 points for the control group and 11
points for the experimental group.
This statistical analysis of data for Research Question
One showed that the control group, which was lower in ability
and hi gher in variability in pretest comparisons produced
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almos t equal variability and ability aft e r exposure to the
traditional method of teaching.

Th e opposite was true of th e

statistical analysis of data for the experimental group.

Th e

e xperimental group, exposed to the experimental method of
teaching, en t e r ed the treatment with a gr eater gain in ability
and lower variability.

But, posttest scores showed a smaller

increase in knowledge of concepts learned when compared with
the cont r ol g roup.

In addition, posttest scores showed

v ariability a mong the experimental g roup scores increased
markedly when compared with the pretest scores of the
experimental group.
Research Question Two
Will there be a significant difference between
pretest and posttest comprehension scores of
stud e nts taught by the Instructional Package
approach and those taught by the Traditional
Package approach?
The range and the mean scores were calculatea for the
pretest scor e s.

The 25 participants in the control group ,

using the Lecture Package had a pretest raw score which vari ed
from a score of 6 to 82 points .

Also, the control g roup had a

range of 72 points and a mean score of 48 .

In comparison, the

29 participants in the experimental group , using the Instructional
Package , had a pretest raw score which varied from a score of

52

2 6 to 86 points.

In addition, the experimental group score

range was 61 points and the mean score was 65.

Consequently,

on the basis of the pretest scores, the control group scores
were lower on the pretest than those of the experimental group.
For the 23 remaining participants in the control group at
the conclusion of the study who took the posttest, the r e was
a raw score variability of 45 to 96 points with a range of 52
points.

The mean score for the posttest control group scores

was 79.

The 27 remaining participants in the experimental

group had a posttest variability of 40 to 100 points with a
range of 61 points and a mean score of 81.
These statistical results were shown in Table 3.

Results

found that the control group was lower in mean score and higher
in variability when compared to the experimental group.
TABLE 3
VARIABILITY ANO MEAN SCORES FOR PRETEST AND POSITEST RESULTS
Group
Pretest
Control Group
Experimental Group
Posttest
Control Group
Experimental Group

Number

Range

Mean

25
29

72

48

61

65

23

52
61

79

27

81
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As Tabl e 3 showed , the range in both the pretest and
posttest

scores included extreme s cor es .

Si n ce the range

included such extreme scores, th e median p r o vided a truer
picture of the central t e n dency of the group scor es for the
pretes t and posttest .

On the pretest and the posttest scores

the semi- interquar tile added to the statistical knowledge of
s core comparison s of the control group and the experimental
group .
Table 4 showed these computations .

The median score for

the control g r o up was 38 . 3 with a semi-interquartile ran ge of
1 1. 54 .

For the experimental group on the pretest, the median

scor e was 60 with a semi- inte rquartile range of 6 . 24 .
On the posttest control group scores the median was 7 1.5

with a s emi-interquartile range of 9.46 .

For the experimental

posttest g roup scores the median was 70.5 with a semiinterquartile range of 10.99.
TABLE 4

VARIABILITY AND MEDIAN SCORES FOR PRETEST AND POSTTEST RESULTS
Group
Pr e t es t
Control Group
Expe rime ntal Gr o up
Pos ttest
Control Group
Expe rime ntal Group

Range

Median

25
29

11. 54
6. 24

38.3
60 . 0

23

9 .46
10.99

71.5
70 . 5

Numbe r

27

54
The t test was also calculat ed to further test Research
Question Two.

Table 5 showed the results of that statistical

analysis.
TABLE 5
T TEST SCORES FOR PRETEST AND POSTTEST SCORES FOR BOTH GROUPS

GrOUJ?

Number

Pretest
Control Group
Experimental Group

25
29

Posttest
Control Group
Experimental Group

23
27

Means

Means 2

df

t

47.6
64.6

6557 . 0
5150.9

52

2.7*

4093.3
7895.0

48

78.8
81.0

Calculated t

4.2

. 87

The t test of pretest ·scores showed that 2.7 or less
could have happened by chance and the computed.! was 4.2.
There was a significant difference of pretest scores as well
as a significant difference between posttest scores for the
control group and the experimental group.

The calculated t

for posttest scores was . 87 and.! was 2 .7.

Thus, for the

posttest scores there was no significant difference since 2.7
could have happened by chance.
Research Question Three
Will there be a significant difference between
the grade scores for the concepts of skills
learned and the ability to transfer those skills
in actual situations between those taught by the
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Instructional Package approach and those
taught by the Traditional Package approach?
Data analysis for Research Question Three was reflected
in Table 6.

The

1

test was calculated to compare the pretest

and posttest scores of the control group and the experimental
group.

The scores made by the control group on the pretest

Learning Activity F were compared to the experimental group's
scores on the pretest by using the 1. test.

The t

test was

also used to compare scores made by the same two groups on
the posttest Learning Activities VI and VII.

The activities

on both the pretest and posttest measured the knowledge and
ability of learners to locate quotations in a quotation book.
The t score calculated for the pretest was 34.57.

Since

th e probability fort was 2.68, the pretest scores were found
to be significantly different before the experiment began.
The t score calculated for the posttest scores of the learners'
ability to locate quotations was 2.04.
was 2.68 or l ess .

The probability fort

The posttest scores were found by

calculation t o not be significantly different.
On the pretest, the control group made a mean score of
28 .

The experimental group made a mean score of 67.3.

On

the posttest the control group showed great gain in average
scores, but the gain for the experimental group was less than
one score point.

The mean score for the control group on the
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posttest was 73.9 and for the experimental group it was 67.7.
TABLE 6

PRETEST AND POSTTEST T SCORES FOR LEARNING ACTIVITIES F, VI, VII
Group

Number

Means

df

t

Calculated t

Pretest
Control Group
Experimental Group

25
29

28
67.3

54

2.68*

34.57

Posttest
Control Group
Experimental Group

23
27

73.9
67.7

48

2.68*

2.0495

Since the scores for the pretest and the posttest were
skewed, the median provided a more definite concept of the
average score for each group (see Table 7).

The median score

for the control group on the pretest Activity F was 18 points.
The median score for the experimental group on the Pretest
Activity

r

was 77.6 .

On the posttest the central tendency for the control group

was greater than the experimental group in assessing both groups'
ability to transfer knowledge and skills learned.

The control

group, using the Lecture Package , attained a median score of
83.88.

This median score represented a gain of approximately

66 score points as compared to the median score made on the
pretest.

In contrast , the experimental group, using the

Instructional Package, made a median score of 79.19 on the
posttest.

This represented a gain of approximately two score

points as a result of the experimental teaching method.
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TABLE 7
VARIABLE MEDIAN, MEAN AND STANDARD DEVIATICN FOR BOTH GROUPS
Group

Number

Median

Mean

SD

Pr e t e st
Control Group
Experimental Group

25
29

18
77 .6

28
67.3

42.6
40.0

Postt e st
Control Group
Experimental Group

23
27

83.9
79 . 2

73 . 9
67.7

41 . 3
40 . 8

The standard deviation represented the variation of the
two groups on the pretest and the posttest (see Table 7).
The variability of the control group on the pretest by
comparison to the experi mental group was almost equal in range.
The control group had a standard deviation of 42 . 6 and the
experimental group had a standard deviation of 40.0 on the
pretest Activity F.
CTI the posttest Activity VI and Activity VI I the
variab il ity for the control group was 41.3 and the variability
£or the experimental group was 40.8.
for the two groups was about the same.

Again, the variability
Both on the pretest

and on the posttest the control group and the experimental
group indicated a high range of ability within each of the
groups .
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Summary
Comparative data on total achievement of two eighth
g rade available sample groups was reported in this chapter.
The two groups we re exposed to two different methods of
t eaching library- media orientation.

The control group which

consisted of 23 learners at the conclusion of the study were
tau g ht by tradit ional methods using a Lecture Package .

The

experimental group cons isting of 27 learners at the conclusion
of the study we re taught by an innovative approach using an
Instructional Package .

The experimental group used an

instrument designed by the r e searcher, Quotation Books .

The

procedur e followed was described in Chapter One.
S tati s tical analysis included computation of the means,
medians, standard deviat i ons, semi-interquartiles, frequency
distributions and

1

scores .

Results of the computations found

t hat there were no significant differences in the achievements
of ei the r the control group or the experimental group.

But,

pretest scores indicated the experimental grou p to be higher
in ability and lower in variability at the beginning of the
st udy.
The fin a l statistical analysis did not parallel this
b eg inning indication of achievement .

The final statistical

analysis reflected substantial score gains in achievement for
the cont~ol g roup; but

no substantial gains we r e reflected
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for the experimental group.
Thus, the gain in achievement for the control group and
the loss in achievement for the experimental group had to be
attributed to the teaching methods used in this experimental
study.
In Chapter Va summary will be made of the study.
findings will be presented.

Major

In addition, conclusions and

r ecommendations will be made for possible future studies.
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Chapter V
Summary

Effective library-media orientation of students in
public school Library-Media Centers is important to educating
students to live in today's democratic society.

Recent

public demands for quality and equality in the institution of
education has initiated research and redesigning of curriculum
programs .

These demands have initiated research and

redesigning of curriculums in efforts to ascertain options
for optimum teaching and learning in all phases of the
curriculum.
The Library-Media Center, one phase of the curriculum,
is seeking options for optimum learning of library-media skills.
This study focused on one option, Instructional Packages, as
an effective means of learning library-media skills as opposed
to the traditional method, Lecture Packages.

The premise that

Instructional Packages were a more effective option for learnerbased instruction than the Lecture Packages was investigated
in the experimental design of this study.
Data was collected from a field tested instrument designed
and developed by the researcher.

The literature and research

in the field of library- media orientation ~as reviewed.

This
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review of related literature and research indicated

a lack

of scientific investigations in the area of library-media
orientation.
The res e archer believed the personnel in the LibraryMe dia Center, working in the present design of the program,
could more effectively attain effective orientation for
individuals through the design of Instructional Packages.
Since students of various levels and needs sought the services,
facilities and information of the Library-Media Center, the
researcher believed individual needs were more effectively
me t through learner-based instruction.
The study was administered at Stovall Middle School in
the Aldine Independent School District.

An available sample

from the eighth grade population was used in the study.

In

the design of the study, two groups were used from the sample
and administered the test under similar conditions.

One

group was taught by the Lecture Package, the control group,
and the other by the Instructional Package , the experimental
group .
Major Findings
Be fore final conclusions can be unconditionally stated,
the major findings of this study should be acknowledged.

Some

of these findings might, in final analysis, have effected the
conspicuous decrease in the achievement of the experimental
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g roup scores.
A ma j or finding 0£ this study was the lack of scientific
r esearch in the field of library-media orientation.

As a

c onsequenc e , scientifically tested instruments for testing in
th e ar e a of library-media orientation were scarce.

The

r esearche r, thus , designed and developed as well as field
te s t e d an instrument to measure the achievement of learners.
Anoth e r major finding of the study was the fact that
n e ither the experimental group nor the control group had been
expose d to a varied number of teaching methods other than
the trad itional lecture approach.

Thus, to the experimental

group, the Lecture Package approach was the most common teaching
method the y had encountered.

The Instructional Package approach,

conse que ntly, was somewhat foreign to their learning experience.
Th e indi genous lecture approach for the control group was
familiar.

For this reason, the students • ability to adjust to

the design of th e instrument might have had effecting results
on their comprehension of the concepts presented in the
experiment.
Conclus ions
The r e searcher expected the experimental desi gn to be
the most effective approach to teaching library-media skills.
It was believed that the self- paced Instructional Package
would b e s upe rior in learners' achievement when compared
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to the Lecture Package.
Statisti cal analyses of students• knowledge and skills
concerning quotation books was assessed both before the
tr e atment and following the treatment.

From these analyses,

the followin g co n c lusions were made concerning Research
Qu es tion one , Research Question Two and Research Question
Three.
There was a significant difference of knowledge and skills
between the experimental group and the control group.

There

was an equally significant difference of knowledge and skills
learned as a result of the exposure of the two groups to the
two teaching methods.
Pretest scores showed the control group to have been far
below the experimental group in ability and variability.

But

after exposure to the treatment, when compared to the experimental
group , the score gains were overwhelmingly greater.

The

statistical analysis of this phenomenon led the researcher to
the conclusion that the traditional method was far superior
to the experimental method in this research design and study.
The researcher further concludes that the very slight gain
in achievement, and in some cases slight losses of achievement,
by the experimental group might have been attributed to variables
which the researcher failed to recognize in the limitations
ou tlined in Chapter One.
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In addition , variables of individua l learner behavior
might have had an effect on the results of the study.

The

study was administered on the first three school days
following the Spring Break in which students had a lengthy
holiday.

The researcher ascertained that there was a possibility

of individual inability to perform solely independently for
the length of time required for the study.
The researcher also made the deduction which is directly
related to the above-stated conclusion.

It was that the middle

school aged learner might not be emotionally sophisticated
enough to be taught by the experimental design used by the
researcher.
Recommendations
In view of the conclusions made by the researcher and the
major findings of the study, the researcher made the following
recommendations:
(1) I t was recommended that the Instructional Package be
further researched as an option for optimum learning
of library-media skills.
(2) It was recommended that other research designs be
initiated in the area of library-media orientation
to test the Research Questions used in this study.
(3) It was recommended that students involved in experimental
studies be exposed to a variety of teaching methods
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prior to being exposed to an experimental design.
(4) It was recommended that learners be given reading
and comprehension assessment prior to experimental
studies and that this assessment be considered in
the evaluation of the results of the study.
The r e commendations of the researcher were for immediate
and future investigations in the area of library-media
orientation.

The researcher believed that, aside from the

desi gn of this option studied in this experimental design,
o ther options be explored for effective approaches to the
teaching and learning of library-media skills.
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Appendix A
PERFORMANCE OF EIGHTH GRADE STUDENTS
00' PRETEST LEARNING ACTIVITIES

COOTROL GROUP

N=25
Student

A

B

100
84
100
84
100
100
100
0
100
100
0

0
66
33
66
1 00
33
66
33
100
66
33
33
66
100
66
1 00
100
100
66

Robe rt
Pepper
De bbie
Ruth
Pam
Jan
Teri
John
Sally
Mary
John
Shannon
Kristle
Greg
Chris
Brian
Ted
Ronald
Dennis
Warren T.
Warren B.
Ken
Lee
Randy
Aaron

100
100
84
84
66
100
1 00
100
100
100
1 00
100
84

Group
Average

85

so

33

0
33
0
1 00

C

0
0
0
0
0
0
75
0

so

0
0
0
0
0
50

so
0
0
0

so
so

D

so
25
25

so
75
25

so

0
25
75

so
25
50

so
so
so
so
so
75

so
so
so
so

33

25
25
25
0

0
50

57

16

42

F

X

50
0
0
0
0
100
100
0
0
0
100
0
0
0
0
0
0
0

so

100
0
1 00
0
0
100

50
38
35
38
63
47
82
6
63
57
39
18
28
46
58
64
44
46
53
64
42
68
34
54
53

60

28

48

E

100
50

so

25
1 00
25
100
0
100
100

so

0
1 00
25
1 00
100
50
25
25

so
so

1 00
25
1 00

so
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Appendi x B
PERFORMANCE OF EIGHTH GRADE STUDENTS
ON

PRETEST LEARNI NG ACTIVITIES
EXPERI MENTAL GROUP
N=29

Student
Mike
Genia
Bernard
Lyn
Kenneth
Don
Mark
Kim
Paul
Linda
Yvonne
Athena
Mitchell
Perry
Jennifer
Maria
Dean
Tony
Cathy
Jenny
Chris
Kevin
Elyse
Pam O.
Karen
Luke
Pam F .
Donna
Oma
Group
Averages

A

B

100
84
1 00
84
100
84
100
100
100
100
84
100
100
100
100
84
100
100
84
84
84
100
100
100
100
100
1 00
100
100

33
0
66
1 00
66
1 00
33
33
33
33
100
100
100
66
100
100
66
33
100
66
66
0
100
66
66
33
100
66
33

96

64

C

D

0

so
0
0
0
0
75

so

0
75

so
so
so
1 00

so
0
0
0

so
25
25
50
0
50
100

25
1 00
100
75
25

so
so

75
50
75

so

75

so

75

so
so

25
0
25
1 00

so
75
50
75

E

25

so
1 00
1 00
100
100
100

F

X

100
100
100

69
78
64
68
65
64
76
68
47
72
72
79
67
81
75
47
36
26
76
63
46
63
54
74
86
64
67
61
68
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so

100

so

so

100
100
0
100
100
100
0
100

100
50
25
25
100

0
0
0
100

so

1 00

so
so
so

100

so

50
100
25
50
100
50

so

so
0

so
so

so

50

so
so

0

75

50
100

100
100
100
100
50
1 00

35

59

67

67

so

so
50

so
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Appen dix C
PERFORMANCE OF EIGHTH GRADE STUDENTS
00 POSTTEST LEARNI NG ACTIVI TIES

COOTROL GROUP
N=23
Student
Robert
Pepper
Debbie
Ruth
Pam
Jan
Teri
John
Sally
Mary
John
Shannon
Krist l e
Greg
Chris
Brian
Ted
Ronald
Dennis
Warren T.
Warren B.
Ken
Lee
Randy
Aar on
Group
Average

I

II

III

IV

V

100
49
Absent
100
90
100
100
84
80
100
68
92
59
100
20
1 00
90
92
75
100
95
92
44
100
80
100
90
100
90
100
96
Absent
84
90
100
90
10 0
90
1 00
28
60
65
1 00
100
1 00
92
50
85

95

80

58

100

80

61
95
75
61
95
0
88
1 00
75
62
95
95
100
100

100
80
100
80
80
80
100
80
80
80
80
80
80
80

72
100
72
66
72
68
72
58
86
43
86
58
72
72

1 00
1 00

100
1 00
100
1 00
100
1 00

87
96
77
63
66
45
75
61
89
70
90
87
80
91

78
95
1 00
95
95
95
95
95

80
80
80
60
80
1 00
80
80

86
85
30
42
44
72
42
44

100
1 00
1 00
0
1 00
1 00
1 00
100

86
92
83
54
74
95
85
76

80

83

65

70

79

90

77

VI - VII

so
0
0
0
0

so

X
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Appen dix D
PERFORMANCE OF EIGHTH GRADE STUDENTS
00 POSTTEST LEARNING ACTIVITIES

EXPERIMENTAL GROUP
N=27
Student
Mike
Genia
Bernard
Lyn
Kenneth
Don
Mark
Kim

Paul
Linda
Yvonne
Athena
Mitchell
Perry
Jennifer
Mar ia
Dean
Tony
Cathy
Jenny
Chris
Kevin
Elyse
Pam o.
Karen
Luke
Pam F .
Donna
Oma
Group
Average

I

II

III

IV

V

86

40
80
75
80
60
70
90
0
67
95

74
66
95
62
100
95
80
95
75
100

40
100
100
80
100
60
100
100
100
100

0
86
58
68
68
30
72
72
43
100

0
1 00

95
1 00
95
95
95
85
48
81

1 00
100
100
100
80
80
80
80

100
100
100
72
86
72
0
63

100
100
100
100
50
0
0

99
83
99
85
89
74
48
59

62
1 00
50
1 00
1 00
1 00
1 00
95
100

80
100
1 00
100
100
100
1 00
80
1 00

43
100
72
72
86
1 00
86
86
68

0
1 00
1 00
1 00
1 00
1 00
1 00
1 00
1 00

55
98
87
95
98
100
97
90
95

90

91

73

68

81

92

100
84
100
100
84
60
92
100
Absent
100
100
0
100
100
100
92
1 00
100
75
84
75
100
60
92
40
Absent
84
60
100
85
100
1 00
100
1 00
1 00
100
100
1 00
100
95
1 00
80
100
1 00
91

79

VI-VII

so
so
0

so
1 00
0
78
1 00

so

X

40
87
80
71
71
68
88
55
76
99

,-4
('.

Appendix E
DISTRIBUTIOOS FOR PRETEST AND POSTTEST STUDENT SCORES
FOR COOTROL GROUP AND EXPERIMENTAL GROUP
Scores

Mid Points

Control Group
Pretest

f
90-99
80- 89
70-79
60- 69
50- 59
40-49
30- 39
20- 29
10-19

o-

9

95
85
75
65
55
45
35
25
15
5

fx

-

-

O -

1
0
5
6
5
5
1
1
1

85
0
325
330
225
175
125
75
25

&=25

cf

-

-

25
24
24
19
13
8
3
2
1

-

Experimental Group
Pretest
-

-

f

-

2
8
13
1
3
1
1
0
0

-

fx

0 -

170
600
845
55
1 35
35
25
0
0

{ f =29

-

cf
-

29
27
19
6
5
2
1
0
0

-

-

-

Control Group
Posttest
-

f
6
7
5
3

1
1
0
0
0
0

fx
570
595
450
195
55
45
0
0
0
0

tf=23

Experimental
Group Po's~j: ~st_

cf
f fx
23- - 11- 104517
6
510
10
4
300
5
1
65
2
3
165
1
2
90
0
0
O
0
0
O
0
0
O
0
0
0

cf
2716
10
6

5
2
O
O
O
0

{f=27
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MEAN SCORES
Ori ginal data
Grouped dat a

55

65
64

79
83

82
80

MEDIAN SCORE

38

60

72

71

MODE

55

65

none

85

SQ_

]._§

13

_13

17

72
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Learning To Use The Library Series

MODULE VIII
LEARNING TO USE SPECIAL REFERENCE BOOKS
QUOTATIONS

by
Linda Jewel Russell

RATIONALE
"Not many men may be willing to die for love these days.
But you cannot excape the fact that millions are dying daily
for the lack of it."

Do you know who said these words?

Do

you know whether the author of this quotation is contemporary
or was he referring to men of the sixteenth century?

Numerous

remarks have been recorded as history in quotation books
which immortalize the profound sayings which people of past
generations found not only moving to th emselves but found to
be dynamic influences in the ideas and happenings of the ir
time.

It is important that you be acquainted with the ideas,

opinions and sentiments of other people and significant that
in this way you can relate to them.
The purpose of this module is to help you acquire
knowledge and skill necessary to locate quotations and to
comprehend their structure.

To know how to find a stray

quotation, or to find a quotation on a specific subject, or
to find an appropriate quotation for a special occasion is
a knowledge and skill which can provide variety to your
educational requirements.

Thus your compositions and

character will be enhanced because of this educational
experience.
This module will instruct you in how to (1) use the

index of a quotation book, (2) understand its design,
(3) recognize its features, (4) make choices of terms to be
identified, and (5) locate a quotation in the body of a
quotation book.

BEHAVORIAL OBJECTIVE
At the conclusion of this module, having had no
assistance from the librarian or the library aide and with
80% accuracy as judged by the librarian, given a book of
quotations the learner will be able to identify the author
of a quotation .

PRETEST
The purpose of this pretest is to find out how much
you already know about locating information in a book of
quotations.

The librarian will not be able to answer any

questions concerning the material covered in this pretest.

Immediately begin this pretest by turning the page.

Look in the front pocket of the module and take out the answer
sheet.

Use this sheet to record your answers .

Please,~ !!2,! ~ your answers in

lli module

booklet.

PRE-TEST
QUOTA TI ON' BOOKS

Na me

Date

A. Put the f o llowing list of words in perfect alphabetical orde r.
ma c h i ne
Ma'am
Machet e
Mac h i s mo
macar oni
mach
B. Circle the most correct answer.
1. An inde x
a) contains no authors
b) contains only subjects
c) is a list o f authors and subjects
d) n o ne of the above
2 . One feature of an index is its use of
a) b ol d face print
b) li g ht face print
c ) b o th bold face and light face print
d ) none of the above
3 . It is not unusual to find this feature in an index
a) chapter headings
b) inde nted subheadings under the main heading
c) both chapter headings and subheadings
d) none of the above
C. Comple t e the sentence
1. A ke y word in a quotation book is
2 . In th e following quotation there are how many sub j ects?
Li s t th em .
"If at first you don't succeed try , try a g ain . "
a)
b)

c)
d)

D. De f i ne th e following terms
Inde x Ke y Word Author Entry
E . Match the following terms.
1. Key words
a.
2 . Entries
b.
3. Synonyms
c.
4. Index
d.

e)

f)
in one sentence or less .

-

Similar
Alphabetical
Subjects
Main ideas

r. rill in the blank.
1. _ _ _ _ is the wo rd to look up to f ind the author of
this quot e: " Nothing great was ever achieved without
enthusiasm ."
2 . _ _ _ _ is the par t of the name t o look u p if you know
that Ralph Waldo Eve r son made the previous remark.
3 . Gi ve the title of the book and the page number for the
quotation book in which you locate this qu otation.

L E ARNING

E X P E R I E N C E

You and Ditto
Search

For
QUOTATIOOS

A person who does not know how
to find a quotation is like a
dog who does not know where he
buried his bone.

([

Sniff!

Sniff!!

The rirst St ep in l ocating a
quo t ation is finding th e
material you will need . .••. •
l ike finding one of the many
quotation books.

Remember??? !
Whenever you need information on
Any specific topic , you first go
to the index .

Everything is th ere in

a l p habetical order ! ! I l l II I

Th e information is in alphabetical order
by the author of the quotation and by the
subject of the quotation .

Sometimes the editor

of a quotation book chooses to seperate the
authors and the subjects.

When he does this

you must look in two ( 2) alphabetical orders to
find a quote, one for the author and one for
the subject.

Do you have your quotation which
you are going to look up?
I f it is in your mind it ma y be
l ike that bone, again.

I f your

memory does not remember it
cor r ec tly-- - ----you will neve r
find it .

Always make sure y o ur

quotation is written down
accurately .

The quota tion you are going to look up is
"Not many men may be willing to die for
love these days.

But you cannot escape

the fact that millions are dying dai ly
for the la ck of it ."
You do not know who made this remark,
who the author is.

Therefore, you will

have to look for the quotation in the
index using the subject of the quote .

" ~ is the subject?" you ask?
Now , that is a very good question.
Ac tually there are two or maybe three
s ubj ects.
"Where did I get two or maybe three
s ub jects?" you say???????????

When you are g iven a quotation, the subject
or subjects of the quotation i s ~ the quote
is about.

If I tell you "It is raining cats

and dogs" and t e ll you to find who was the first
person t o make that remark, you woul d look for
~hat information in a q uotation book ' s index
under three possible subjects :
1 )

RA IN

2)

CATS

3)

DOGS

If y o u overheard your mother tell a neighbor
that a person who is "everybody's friend is
e v e rybody's fool" , there are two possible
s ubi ec ts or KEY WORDS •. • • FRIEND AND FOOL.

If your teac her told you that
"Nat ural abilities are like
natural p l ants , they need pruning
by s tudy" you would be able to
l ocate three KEY WORDS IN THE QUOTE:
1)

Abilities

2)

Plants

3)

Pruning , which also means cutting

You would look for a quotation in the index under the
KEY WORD or WORDS if you find more than one .

Then you

will have to make a decision if that particular word
is not there.

Either you will look under a derivation

of the word (like abilities is a derivation of the
word ability) , or you will have to l ook for a synonym
(a word that means the same).

People do not think

exactly alike when they are describing things.

The

derivations and synonyms are listed in alphabetical
order.

Notice!
The print in the index is in a very dark and large
l ettering and very small and light lette ring.

The

smal l, light print is indented to the right of the
large, dark print which is called BOLD FACE print.
The bold face print identifies the k ey word.

The

small and light print, light face print identifies
the quotes which use that key word.

Now! I
Squint your eyes and get the li ght face p rint in
focus, because it usually appears very tiny and
coo:pa:t in the index t o save space .

The quotes

under the key word headings are li sted in
alphabetical order by the first line of the quote.

Take special note at this point .
closer.

Look even

Notice the key word in light fac e

print is not spelled out .

On ly the fir st

letter of the key word is used to save
s pac e .

You know space is a problem.

There are so, so many quotes!

Search for the first few words of your
quotation and for the key word.
Find it?
If you did, that is beautiful .
I f you did not we must choose another
key word or derivation of the key word
or a synonym of the word and start over
a g ain until we have located it.

No w that you have found it look to the right of the
quote.

You will see some n umbers with a colon

between them.

The numbers to the l eft of the

col o n mark are the page numbers.

The numbers to

th e ri g ht of the colon identify the portion of
th e pa ge in which you wi l l locate the particular
quot e you have been l ooking for.
Turn t o that page and locate the area of the pag e
and the quotation you are l ooking for should be
ther e ! l ! ! I ! I ! ! I I I! I I

Now , have you found it?
How do you feel?
Like Ditto when he has found a bone that was buried!!?
CO~GRATULATI ONS ! ! ! l l ! ! ! 111 l 11 1 ! 11 ! 11 ! 11 ! I!! 11111 ! 11111

TASK ANALYSIS
In order to identify the author of a quotation the
identifying e l ements used in the structure of the quotation
book must be understood.

Upon completion of the following

Learning Tasks you will be skilled in using the elements
contained in a quotation book.

In addition, you will be

able t o understand the structure of a quotation book.
Both these skills and understandings will help you to locate
the author of a quotation.

Learning Ta s k I
Alphabetical order of index
Learning Task II
Entries in an index
Learning Task III
Key words location in a quotation
Learning Task IV
Divided index and table of contents

Learning Task I
After c ompl etion of Le urning Task I you will undcr~Land
alph~betical order of words in an index and be :ble to
alphabe ti ze wor ds .

I.

Use scra tch pape r; DO NOT MARK IN BOOKLET.

Column I

Column II

Column III

Column IV

Burton , R
Brown
Bruning , K
Brutal
Brunson , T
Browse
Brunette
Bruise
Brownie
Brunn , J
Brown , J
Bruno , C

Bruno , C
Bruise
Brunette
Browse
Brown , J
Br ownie
Brown
Brutal
Bruning , K
Br unson , T
Brunn , J
Burton , R

r own , J
rown
rowse
rownie
runin g , K
ruise
runet te
r uno , C
runs on , T
rutal
runn , J
urton , R

Br own
Brown , J
Brownie
Browse
Br.uise
Brun ette
Bruning , K
Brunson , T
Bru no , C
Brunn , J
Bru ·tal
Burton , R

A. 1 . Study the list of words in Column I .

Note the differenc es

in types of words . Some are authors a nd some are subjects .
2 . Look a t the list in Column II . Words from Col umn I beginning with the same t wo l etters a re arranged to~ether .

3. Inspect Column III very closely .

Each c a tegory having the

s ame first t t wo l etter s are a l phabetized by the fi r st three
letters beginning the word.

4. Examine each word i n Column IV; ea ch word is in perfect
sequenti al alphabe tical order .

5. This process can be used to put any words in alphabetica l
order .
B. 1 . Study the f ollowi ng list of words .
2 . Put each word in per fec t sequenti al a l pha b eti cal order .

Shedd , J
Sheet
Shay , R
Sheep
Sherer , E
She
Sheaf
Shawl
Shed , C

L<'ar nin3 Task II
Aftrr completion of Learnin~ TaAk II you will und erstand
Entrirs nnd be able to l ocate and i dent ify th em in nn i ndex .
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Le&rning l'ask I I
II .

h . ~ . Turn the puge to the pre vious example of a sample pnge

from a quotation book ' s index and observe the fol lowing .
Page Entries are in small , light face , numerical print .
They always follow the Subhea d Entry .

Page Entries show

the exa ct loco tion of the quote within the contenls of
the book .
numbers .

A colon always will be placed between the
The numbers to t he left are the page numbers .

The numbers to the right will be the sequential numeric ~l
order in which the quote will be located on the page
indicated to the left of the colon .

6. Thus , there ure three types of entries to be found in
the index of a quotation · book :

Main Entries , Subhea d

Entries , Page Entries .
II .

B. 1 . List five of the Main Entries given in the s ~mple copy of
the index to a quotution book .

USE SCRATCH PAPER , Pler. se .

2 . How many Subhead Entries are listed under the second
Ho.in Entry?

3. ~ha t is the Page Entry information given for the first
Subhe ~d Entry under the second Main Entry?
4 . In wh~t se ~uential order does the informati on found in
the previous questi on appear on the page given?

LPnrnin g TnRk III
Aft<>r completi on of Learning Tac; k III you will understand
t'1 P t ('rm Key Word ann its impro tnn ce to locating a quota-

tion in the index of a quotat i on book.
Exnmole 1 : "Eve rybody ' s fri end is everybody' s fool".

III. A.

Example 2 : "I t ' s raining cnts and dogs" .
Examnle "3 :

11

N atural

abiliti es are like natural plants,

they need pruning by study" .

1.

KAY

Words are the subje c t or sub jec ts that a quotation

i s about.

Key Words are the main id e a or i deas of' a

quotation.

The first word of a quotat i on ia not neces-

sarily the Key Word o r subject of the quot a tion .

You

must r; e:'! rch th e: index for your Key Word to be~in looking

f or thP quote .

The K0y Word will be the Main Entry in the

inoex of the quotation book .

If it is not under the first

key word you choose , look for t he quote und e r another one.
2 . In Exampl e 1 t he Key Words are "friend " and "fool".

?. Look at Example 2 they are " rai nincr"
_., , ncats ", and

11

4 . In

They

:1.rP

Ex:1rnn] e

3 there are four posgible Ke y Words.

" abilities", "pl ants ", " prunine" and

11

dogs 11 •

study".

5 . In the sam ple p:i.<se from an indP.x on the following page
ob~erve the following inform at i on .

The Main Entry is the

Kr v Word and is in Bold Face print.

Read this previ ous

sentence

n.

~~~in

and take note of the ind ex to ident~fy :each.

ThP SubhPa.d Entry in light f a ce print is indented to the
righ t and 18 only a phrase from the whole quote .•. only that
pa rt of the quote which contains the Key Word • . Each Subhead
Entry i r- i n alphabetical order by the fir s t word of the
phrar.e .

Especially notice the Key Word in the Subhead i s

abbrev iatPd, us in~ only the fir s t l etter of the Key Word to
save space .

ITT.

A. 5. Key ',lords nppearin~ at thP bc-P,innin~ of the phrase are omit-

lrd (a few indexes do not omit them) .

6 . If thr
A.

K~v Word you

seek is not in~exed try another or try

~~rnonvm, a word which mf">'lns the name

as the Key Word .

If vou still fail to find it try another boo k of quotations.
Al,.o , m',k<' sure .vou havo nc <'ur·1t<'ly written down the quote .
UT.
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Learning Task IV
After c omple ti on of Learning Task IV you will und erstand
what a divided index is and be able to locat e quot ations .
IV .

A. 1 . Jome indexes have the authors and the Main Entries in
one , single a lphabetical order.

Other indexes ha ve the

~utnors and the Main Entries seperated to save you the
ti me o f looking at entries you do not want .

Thus , t his

index with the authors and the J.lai n En tries se pe r ated
ore divided into two p~rts .

This is referred to as a

divided index .

B. 1 . Some a uthors put a page number opposite the Mai n Ent ry .
This poge number tells you tha t gen eral quota tions about
o subje ct can be found here .

Other a uth ors give a list

of gene r a l quotes to be found on a subject in the front
of the book .

In the t a ble of contents , listed in

ol phabetica l order , you ca n find quotes on subjects with
the Page Entry if no particular a uthor or quotation is
beine sought .
~ . If a particula r quotution is needed the index with its
i'-1~in f:ntries , Subhe,1d En tries , and P.:- ge t'ntries sh ould
be us ed .

But , if n o p ~rticular subject or ~uthor is needed

then there nre

two methods of finding the subject; either

the t ~ble of contents or the index c an be used .
3 . Following is a sample p ~ge from the t a ble of c ontents of
a quo t v tion book .

Compare the information given and the'

En tries given in the table of contents with the Entries
given on the previous page from the index of a quot c tion
book .

'
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POSTTEST

When you have finished reading and studying this module,
go on to the posttest .

Look in the back pocket of this module and take out the
answer shee t s .

Use these sheets to record your answers.

Please, DO NOT MARK YOUR ANSWERS IN THIS MODULE BOOKLET.

POSTTEST
QUOTATION BOOKS
Name

Date

I. Put this list of words in perfect sequential alphabetical
o rde r:
Allah
Ahmann, P
Acid
Adam
Alike
Ach e son, K
Achill e s
Adams, A
Addict
Alioto, R
Ache
Ahoy
II . A. The three types of entries found in a quotation book are:
1.
2.

3.
8 . The two types of print used in entries are:
1.
2.

C . Which entry in the index is indented to the left side ?
D. One entry in the index is indented to the right. Which
one?
1. This ent ry is called the
2. The section on the right of the colon is the
3. The section on the left of the colon is the
E . Each entry in the inde~, reading from the top of the
page to the bottom, is in _ _ _ _ _ _ _ _ _ order.
III. A. Circle the most correct statement.
1. Key words hint to what a person tells you in a quote.
2 . Key words open up the meaning of a quotation.
3. Key words are the main ideas of a quotation.
4. The key to understanding is the key word.
B. Using the following quotation fill in the blanks.
"Service is the rent we pay for our room on earth."
1. There are _ _ _ key words in this quote. They are:
a)
b)
C)
d)
e)
2 . Under how many main entries might the quotation be
found?

-----·

c.

t-lat c h the statements with the most correct letter on
the r ight .
1 • Ano ther word for key word is
A . Subheading
')
The main e ntry is always
B . Capi t a lized
3 . Ke y words are abbreviat e d in the c . Subj e ct
4 • W
o r ds having similar meaning s ar e D. S yn o nyms .
I V. Tr ue or Fa l se
Inde x es of quotation books are always in alphabetical
o rder.
In de x e s of quotation books only index authors.
All inde xe s to quotation books are divided .
Inde xe s can be divided into two orde rs by subj e ct
o r author.
Th e table of contents is found in the back of a book.
v. Def ine the following t e rms in one s entence or l e ss.
1 . Inde x 2 . Entry 3. Key word 4 . Pa ge e ntry 5 , Tab l e of cont e nts 6 . Per fect sequ e ntial order 7 . Col on B. Abbr e v i ation VI. Us in g the f ollowing quotation p ro vide the information
r e qu es t e d. Use the quotation books provided on the table
t o f in d your answe rs .

.. .

"Nobody e v e r expe cted me to be Presiden t .
In my poor ,
l e an , lank face nobody has ever s een that any cabbage s
wer e spr o uting . "
1. Ke y wo rd or words
2 . Main entry under which you located quotation
3. Numeri c al portion of page on which quotation appea r s
4 . Author o f the quotation
VII. Who i s th e author of the following quotation?
Wher e i s it found?
I n what we l l known book can it be located and exactly
wh e r e in this b o ok can i t be found?
" Le t my pe op l e go ."

